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１.　Introduction
With increasing globalization, study 
abroad is becoming a more common option for 
university students.　Furthermore, interna-
tional experience is considered an important 
component of mastering a foreign language 
and developing intercultural skills.　Prepar-
ing students for this can be challenging.　To 
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This paper presents initial observations on how the Global Tourism Course（GT）curriculum 
at Nagasaki International University can be improved with regard to preparing students to study 
abroad.　The information is based on the experience of one student who is at the time of writing 
currently studying tourism-related courses in English at a Dutch university.　The authors present 
information about the initial two-months of this student’s study abroad and how this will guide 
the authors’ upcoming research visit to the Netherland later in the school year.
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have a successful experience, students need to 
understand both the language and local cul-
tural norms（Kruse and Brubaker, ２００７）.　As 
such, it is beneficial for faculty and staff to be 
acquainted with the educational environments 
and expectations of the places where students 
study abroad.
In ２０１２, our university began an English-
intensive specialization tract within the De-
partment of International Tourism called the 
Global Tourism（GT）course.　The course is 
open to all incoming students in the depart- 
ment.　One requirement of the course is that 
students must study abroad at a university in 
an English speaking country in the second se-
mester of the second year.　Leading up to this 
point, students engage in three semesters of in-
tensive preparatory English study.
In ２０１４, our university began an academic 
exchange partnership with a university of ap-
plied science in the Netherlands which offers 
courses in the areas of tourism, leisure, and 
hotel management.　As the programs are of-
fered in English, it is a great opportunity for 
Japanese students majoring in tourism to 
study content courses in an international 
learning environment.　 However, the pro-
gram presents unique challenges for our stu-
dents in terms of the language level as well as 
style and content of learning.　This raises sev-
eral questions.　How prepared are our stu-
dents to study there ?　 What can we learn 
from studying their curriculum to make our 
program more effective ?　What can we do to 
better prepare students who wish to study at 
that university specifically ?
This preliminary study is a first step to 
begin to answer those questions.　The pur-
pose is to lay the groundwork for an upcom-
ing research visit to the Dutch university 
during which time more information will be 
gathered about their style of education.　In 
this paper, we will introduce the structure of 
the GT course, focusing on the pre-study 
abroad preparatory curriculum.　Following 
this, initial findings of one student’s experi-
ence studying Hotel Management at the uni-
versity in the Netherlands will be discussed.　
The paper concludes with ideas of possible ar-
eas of further investigation during our upcom-
ing research trip and possible directions for 
considering curriculum improvement.
２.　Global Tourism Course
The GT course is a four-year specializa-
tion tract situated in the Department of Inter-
national Tourism, Faculty of Human and 
Social Studies at our university.　Students in 
GT undertake intensive English training, 
which is followed by studying abroad as a for-
eign exchange student.　After this, students 
take upper-level tourism classes conducted in 
English or Japanese.　In the final year, there 
is the option for students to complete their un-
dergraduate thesis in English.　Throughout 
the course of study, students’ English level is 
tracked by using the CASEC test.　This is an 
English proficiency test developed by the 
STEP EIKEN Corporation.　It provides sev-
eral types of scores, including a TOEIC equiva-
lency score.
The curriculum of the first three semes-
ters of the GT course has been designed to 
help students develop the language and aca-
demic skills necessary to have a successful 
study abroad experience.　 Each semester 
builds on the previous one.　The first semes-
ter introduces the basic principles of active 
communication in English.　In the second se-
mester, greater emphasis is placed on develop-
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ing English for academic purposes and 
preparing for the IELTS.　In the third semes-
ter, students are introduced to basic research 
methods while tackling more advanced aca-
demic topics.　In addition to the goals of each 
class, a general goal during the first three se-
mesters is for students to improve their 
TOEIC score by ５０ points per semester as 
measured by the CASEC.
The curriculum consists of a set of four 
required classes: Writing Skills ⅠⅢ, Reading 
Skills ⅠⅢ, Practical English ⅠAⅢA, and 
Practical English ⅠBⅢB.　Classes are held 
twice a week for ９０ minutes, except Practical 
English ⅢA and ⅢB which are held once a 
week.　Each class has its own specific objec-
tives which increase in complexity over the 
course of three semesters.　 Moreover, stu-
dents are provided opportunities to apply their 
skills through active learning and project-
based learning assignments.
The Writing Skills class begins with the 
fundamentals of English composition and cul-
minates in an academic research paper.　In 
the first semester, students are guided 
through the basics of composing a five-para-
graph essay about their personal experi- 
ences.　Emphasis is placed on forming coher-
ent ideas and correctly formatting text on the 
computer.　In the second semester, students 
focus on topics related to the IELTS writing 
tasks.　Greater emphasis is placed on summa-
rizing information and creating strong argu-
ments about academic topics.　 In-class and 
out of class writing are used to balance flu-
ency with accuracy.　 In the final semester, 
students learn the basics of research writing, 
such as using outside sources, citation tech-
niques, and avoiding plagiarism.　In addition 
to learning academic writing, students also 
keep a blog to which they must post three 
times a week.　The blog allows students to de-
velop writing fluency and express their ideas 
in a freeform way.
The Reading Skills class balances aca-
demic reading skills with reading for fluency 
and pleasure through an extensive reading 
program.　In class, students develop academic 
reading skills, such as understanding text 
structure, identifying main and supporting 
ideas, and vocabulary training.　 Topics re-
volve around issues in Japanese society and in-
crease in length and complexity each semes- 
ter.　Outside class, students are required to 
read graded readers.　Extensive reading has 
been shown to have a positive effect on read-
ing speed, reading fluency and vocabulary de-
velopment（Nation, ２００９）.
Practical English A focuses on speaking, 
listening, small group work, and presenta- 
tions.　 Every week, students use an online 
learning tool to complete video-based assign- 
ments.　These consist of watching short on-
line videos, learning vocabulary and expres-
sions, speaking lines from the videos with 
correct pronunciation, then completing an on-
line comprehension quiz.　 Moreover once a 
week for ２０ minutes, students discuss the con-
tent of one of the videos via Skype with a per-
sonal online tutor.　 Another way in which 
speaking skills are developed is through a 
weekly video journal.　GT course teachers pro-
vide feedback regarding fluency, grammar 
and pronunciation.　This is also an effective 
way to track speaking ability, which would 
otherwise be an ethereal skill.　Presentations 
take the form of poster and slideshow presen-
tations, role-plays, and video projects which of-
ten require students to cooperate or provide 
constructive feedback to each other.　Empha-
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sis is placed on clearly and confidently present-
ing information through a balance of visual, 
oral, and physical（e.g. body language）forms 
of communication.　 Finally, group discus-
sions about academic and societal topics occur 
often in the third semester.　Students are en-
couraged to openly consider and contribute 
opinions amongst the group.
Practical English B focuses on academic 
norms and skills, debate, virtual exchange, 
and vocabulary training.　 In terms of aca-
demic norms, students are exposed to the stan-
dards and expectations of the universities in 
which students are likely to study abroad. 
Thus, we train students on some of these soft 
academic skills（based on our experience）that 
our students have not internalized fully before 
entering university: day planner and notebook 
management, in-class note taking, making 
use of teacher feedback, giving peer feedback, 
active and timely communication with the 
teacher, and speaking up during class.　 In 
terms of hard academic skills, students are in-
structed in the process of debate and how to 
form an argument.　The third semester, re-
volves around research methods which are 
used to support writing and presentation pro-
jects in other classes.　Through online virtual 
exchange, our students are grouped with stu-
dents from universities in the USA, UK, and 
Columbia.　They must overcome the obstacles 
of language, culture, time, and distance to 
share ideas and complete projects together. 
Finally, sustained vocabulary training also oc-
curs in this class to further develop students’ 
language and communication skills.
Students who study abroad have the op-
tion of two types of programs: English as a 
Foreign Language（EFL）or academic.　Stu-
dents in the academic program take regular 
classes alongside local students at their host 
institution so long as they meet the English 
language requirement.　Students who do not 
meet the language requirements of their host 
institution may enroll in the host university’s 
pre-sessional EFL program.
This study focuses on one GT student 
who is（at the time of writing）currently 
studying in an academic program at a univer-
sity in the Netherlands for one semester.　The 
student achieved a score of IELTS ５.５ in Febru-
ary of ２０１６.　Although the Dutch university 
recommends a score of IELTS ６.０（or CEFR 
B２）for students to enter into the academic 
program, they agreed to accept our student 
since the student still had six months and one 
more semester of the GT program to complete 
before leaving Japan.　 Through gaining a 
general understanding of this student’s expe-
rience it is hoped that we can identify aspects 
about the style of education which can lead to 
improvements to the GT curriculum for pre-
paring students to study abroad in an aca-
demic environment.　The research conducted 
in this study has been conducted in accordance 
with the standards of, and approved by, the 
Research Ethics Committee at Nagasaki Inter-
national University.
３.　Initial Observations
Since entering the program in the Neth-
erlands, information from the student has 
been gathered in three ways: monthly reports, 
a questionnaire, and interview.　The monthly 
reports are an official requirement for all stu-
dents who study abroad and are submitted to 
our university’s International Center.　At the 
time of writing, three monthly reports had 
been received.　The questionnaire was admin-
istered in early November, roughly two 
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months after the student began the pro- 
gram.　 The interview was conducted via 
Skype in the middle of November.
During the interview, the student re-
ported ways in which the GT program had 
prepared them for study abroad in an aca-
demic course in the Netherlands.　One such 
area was small group work.　Each class in the 
Netherlands requires some element of group 
discussion or project work.　The student felt 
they had been able to participate sufficiently, 
citing some specific activities in the Practical 
English ⅢA course.　One activity was TED 
Talks discussions, in which students watched 
a video for homework and discussed it during 
the following class.　Another activity was the 
group academic research presentation, in 
which students worked together to research 
a topic and present it in English.　By observ-
ing small group work and speaking with 
teachers in the Netherlands, we hope to learn 
about how we can better prepare students in 
the future.
Another helpful aspect that the student 
mentioned about the GT curriculum was 
writing.　In the Netherlands, the student has 
been required to write essays and reports, 
both for homework and in class.　These as-
signments must incorporate research and 
properly formatted citations.　The GT writ-
ing classes progressed toward developing these 
exact skills over the course of three semesters 
prior to student leaving for study abroad.　
Nevertheless, the student has experienced 
some problems with writing full length re-
search papers which require summarizing and 
discussing ideas at length.　We hope to learn 
more about what is required of students dur-
ing our visit and solidify the curriculum of 
our writing class.
Finally, the student described extensive 
reading, vocabulary, and self-study skills as 
important aspects of being prepared to study 
abroad.　 The student mentioned that over 
three semesters in the GT reading class, their 
reading speed and fluency improved.　The re-
sult is that they are now able to handle read-
ing larger amounts of texts for academic 
study.　 During our visit, we hope to learn 
more about the amount and nature of re-
quired reading at the Dutch university.　In 
the GT course, academic texts were quite short
（only a few pages）whereas graded readers 
were usually quite long.　Thus it appears that 
the student felt comfortable reading assigned 
academic readings in textbooks and hand- 
outs.　Vocabulary and self-study were cov-
ered in the Practical English B classes.　Al-
though the student acknowledged that their 
vocabulary level is still below that of their 
peers, the student believed that the vocabulary 
acquired during the GT course has benefited 
them.　Moreover, homework assignments in 
the student’s Business English class in the 
Netherlands have consisted of self-study of 
grammar and vocabulary.　Therefore, the stu-
dent has found these to be no problem.　In the 
Practical English B class, the teachers have 
made a special point to find ways to improve 
students’ vocabulary study skills.　This area 
is of great interest to teachers in the GT 
course.
There are some aspects of the study 
abroad program which have been quite chal-
lenging for the student which we also wish to 
learn more about.　 The student disagreed 
somewhat that they had sufficient English lan-
guage ability to meet the course demands. 
The student mentioned specifically that the 
pace of the classes was beyond the student’s 
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level, making it difficult to follow and 
understand.　Furthermore, the student also 
disagreed somewhat that they possessed suf-
ficient subject knowledge upon entering the 
course.　Since students in the GT course have 
a large part of their schedule devoted to 
classes in English, opportunities to study 
tourism-related courses are limited until after 
they have returned from study abroad.　De-
spite these challenges, the student agreed that 
they had able to participate in class activities 
in the Netherlands.　Originally, the student 
hoped to enroll in the hotel management pro-
gram in the Netherlands.　However, after at-
tending the first two weeks of classes which 
were required for that program, the student 
deemed them to be too difficult.　In particu-
lar, the student mentioned that the level of 
English and speed of the classes made them 
difficult to follow.　Moreover, the content of 
the classes was not in line with the student’s 
interests.　Besides some knowledge of econom-
ics, it was reported that the content of some 
classes related to hotel management, such as 
Operations Management, was unfamiliar to 
the student.
Upon visiting the university, our final 
goal is to better understand the curriculum 
and how future students might be better 
prepared.　We intend to do this by discussing 
the various program options available to our 
students with the faculty and staff.　This will 
consist of finding information about course 
content and any relevant pre-required knowl-
edge or experience.　Another aspect is to gain 
a general understanding of the most pertinent 
linguistic and academic skills required of ex-
change students in the academic program.
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